Advancing educational opportunities for people who are deaf or hard of hearing

AHEAD and PEPNet:

Coming Together as a‘Community of Practice’
Submitted by Dianne Brooks, Director, PEPNet-Northeast

he Association of Higher Education and
Disability (AHEAD) and the Postsecond-
ary Education Programs Network (PEPNet) will

through conferences, workshops, publica-
tions, and consultation activities. AHEAD's
2,500 members represent a diverse cross-

co-convene a national conference in
Denver, Colorado, July 12-17, 2010.

33rd annual international conference
and PEPNet’s seventh biennial confer-
ence. We also hope that it will signal
the beginning of a dynamic and vibrant

AHEAD

This milestone event will mark AHEAD's &

PEPNet

Co-convene

July 12-17, 2010
Denver, Colorado

section of individuals from both the
United States and abroad.

Since its initial 1996 funding
through the U.S. Department of
Education, Office of Special Educa-
tion and Rehabilitative Services (OS-
ERS), PEPNet has provided numer-

“community of practice.”

Why have we decided to co-convene this
conference? Both organizations have notable,
successful histories of providing expertise and
resources to educational institutions and service
providers. By hosting one conference together,
we have the opportunity to bring together
a vast network of professionals in education,
rehabilitation, disabilities, and related disciplines
that share the common goal of advancing equal
access to educational opportunities for people
with disabilities.

About the Organizations

AHEAD is a professional membership orga-
nization for individuals involved in developing
policy and providing quality services to meet
the needs of persons with disabilities in all areas
of higher education. Since 1977, the AHEAD
network has trained higher education personnel

ous activities designed to enhance

secondary and postsecondary access and
support services for individuals who are deaf
or hard of hearing. Under a National Strate-

See “Together,” p. 6
In this issue:
AHEAD/PEPNet Together........ 1
Captioning Internet Content .... 2
NSTTAC Transition Assessment.. 3
Soft Skills Training Program.... ... 4
Transition Competence Testing.. 5
Transition Toolbox.............. 7
New PEPNetFAQs .............. 8
TestEquity ........oovvvvent 10

PEPNet College Guide Update. .. 11

www.pepnet.org


http://www.pepnet.org

2 Perspectives « Spring 2010

TechSpectives |

Automatic Speech Recognition

Technology Poised to Ease InternetVideo Captioning

Submitted by Aaron Cucci, Project Manager, PEPNet-Midwest

Captioning became available on American televi-
sions in 1980, with WGBH of Boston spearhead-
ing the effort. Today, captioned TV programming is
commonplace, but relatively -

little online media is captioned [

Within the last few years,
however, online tools have
become available to caption
Internet videos. Oneis
www.overstream.net, whose
mission is to provide an easy
interface to caption videos on
sites such as YouTube using
subtitles in any language, or as its tag line states, “Add
your thoughts to video.” Overstream’s captioning
interface is an easy way to add subtitles to videos, but
it takes approximately 30 minutes to caption three
minutes of video in transcribing and applying timing
sequencing to synch up caption and voice. Very few
videos online are captioned today because it is so
time intensive.

A few months ago, Vint Cerf, Vice President and
Chief Internet Evangelist for Google and hard-of-
hearing “Father of the Internet,” announced that
select partners of YouTube are beta testing software
enabling computer-generated captioning. The
software uses Automatic Speech Recognition (ASR)
technology to turn spoken (or recorded) words into
computer text, then creates the necessary captions.
It's not perfect, but it allows complete access within
the current limitations of voice recognition tech-
nology. With some improvements in ASR, YouTube
users could have the ability to click “Transcribe
Audio” within the interface and automatically gener-
ate captions from a video’s soundtrack. Cerf worked
with Kenneth Hammerstein, a software engineer at
Google who is deaf, on the project.

Cerf believes the new technology will appeal to
all Internet users, not only people who are deaf or
hard of hearing, but also speakers of 51 other lan-
guages, due to YouTube’s built-in text translator.

™, Ll[Greg, Deaf Signer]
_Back when the Internet was first established,
deaf people had a
great time with it.

Hammerstein notes that machine-generated
captions will take a long time to reach the quality of
human-generated captions, due to problems with
background noise, music, heavy
accents and complex vocabu-
"". lary. Google and YouTube per-
f" -" sonnel believe, however, that
&4 the quality of machine-gener-
N ated captions will only improve
over time.

Since text files used in con-
junction with ASR already are

™ available on YouTube, the only
thing a YouTube user needs is a transcript of the vid-
eo’s sound track saved to a text file. ASR technology
will do the rest. A few clicks on YouTube’s interface
will upload the text file and ASR will then automati-
cally generate captions by matching the uploaded
text to the soundtrack and inserting the appropriate
time sequencing.

Guidelines for captioning videos can be found
via Described and Captioned Media Program
(DCMP), a non-profit organization funded by the U.S.
Department of Education. Visit its website at
www.dcmp.org

( Internet Captioning Links h

- View a short video that explains and dem-
onstrates captioning using Google/You-
Tube’s Automatic Speech Recognition:
youtube.com/watch?v=kTvHIDKLFqc

- View a 55-minute presentation featuring
Vint Cerf, Vice President and Chief Inter-
net Evangelist for Google discussing ASR:
googleblog.blogspot.com/2009/11/
automatic-captions-in-youtube.html

« Another free Internet captioning tool

(Though not ASR ): opencaptions.com
J



www.overstream.net
www.dcmp.org 
http://www.youtube.com/watch?v=kTvHIDKLFqc
http://googleblog.blogspot.com/2009/11/automatic-captions-in-youtube.html
http://googleblog.blogspot.com/2009/11/automatic-captions-in-youtube.html
http://www.opencaptions.com/

Perspectives - Spring 2010 3

Assessment Essential for Well-planned Transition

Submitted by Catherine Fowler, Ph.D., Project Coordinator,
National Secondary Transition Technical Assistance Center

n recent years, the legal require-

ments of secondary transition
planning have gained attention in
public schools, due to increased ac-
countability for implementing the
requirements (U.S. Department of
Education, Office of Special Edu-
cation Programs, 2009).
One requirement that
has been in the law for nstt
students with disabilities,
including students who are deaf or
hard of hearing, is that of transition
assessment. The law requires that
the Individualized Education Pro-
gram (IEP) of a student 16 or older
(younger in many states), must
include a transition component
that identifies measurable postsec-
ondary goals based on transition
assessment (IDEA, 20 U.S.C. § 1401
[602][34]). The law, however, does
not define transition assessment.

Transition assessment is the
ongoing process of collecting data
on an individual’s needs, prefer-
ences, and interests as they relate to
the demands of current and future
working, educational, living, and
personal and social environments
(Sitlington & Payne, 2004). A posi-
tion paper from the Division on Ca-
reer Development and Transition of
the Council for Exceptional Children
suggested that assessment data be
the common thread in the transi-
tion process and form the basis for
defining goals and services to be
included in the Individualized Edu-
cation Program (Sitlington, Neubert,
& Leconte, Career Development for
Exceptional Individuals, 1997).

Transition assessment is the

first step in transition planning for
a student with a disability. Data
gathered on all students (e.g.,
academic performance, career
interest inventories) can serve as
a starting point for determining
what other information could be
useful. Sitlington and

.' Clark (2007) suggest
o that transition assess-
ment answer three
questions:

1. Where is the student presently?
2. Where is the student going?
3. How does the student get there?

Many states have adopted “8th
Grade Plans”or other post-school
focused documents for students.
The theory behind such plans is
that students are more engaged in
their educational programs when
they understand how their current
performance relates to their course
of study. Typically, academic and
interest inventory assessment
information contributes to these
plans. The same should be true
(and is required by the law) for
students with disabilities and their
IEP planning.

The following points are from
the Transition Assessment Guide
and an article (Mazzotti, Rowe, Kel-
ley, Test, Fowler, Kohler, & Korter-
ing, 2009) from the November/
December 2009 issue of Teaching
Exceptional Children, both devel-
oped by National Secondary Tran-
sition Technical Assistance Center.

 Transition assessment data
consists of informal and formal
measures.

« Data should reflect multiple
sources (e.g., formal academic
measures, classroom observa-
tions, student and family inter-
views) over time.

- Transition assessment should
begin in middle school or earlier.

« Transition assessment typically
examines:
(a) vocational interests and skills,
(b) self-determination skills, and
(c) other transition-related per-
formance (education/training,
employment, independent living).

Resources
View the resources below
on the NSTTAC home page:

www.nsttac.org

« A Transition Assessment
Guide, and Annotated
Bibliographies on transition
assessment are under the
NSTTAC Products tab.

« Under the National Re-
source Map tab search
“transition assessment” to
view how states address
transition assessment and
planning for students.

» Coming soon: A captioned
PowerPoint on conduct-
ing and using transition
assessment.

+ An online transition port-
folio tool for documenting
transition assessment over
time is available at:

pepnet.org/itransition4.asp



www.nsttac.org
www.pepnet.org/itransition4.asp
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Teaching Thinking and Learning by Doing

NM Program Teaches Cognitive and ‘Soft’ Job Skills

Submitted by Mila Mansaram, B.A., Program Director of Direct Services, Community Outreach Program for the Deaf — New Mexico

Transition from school to
employment is difficult for
many individuals who are deaf
or hard of hearing. Along with
specific”hard” (i.e., technical)
skills, many lack cognitive and
“soft” (problem solving, inter-
personal communication, and
so on) skills which are also criti-
cal for successful employment.

The Community Outreach
Program for the Deaf — New
Mexico (COPD-NM), the New
Mexico Division of Vocational
Rehabilitation, and Quota Inter-
national of Albuquerque have
jointly created Teaching Think-
ing and Learning by Doing, an in-
novative program that teaches
these skills to individuals who
are deaf or hard of hearing.

Overview

Teaching Thinking and
Learning by Doing is a group
rehabilitation program that
combines cognitive skills-based
theory and soft skills method-
ology. The program, housed
at COPD-NM, addresses the
vocational, language, cultural,
and other needs of at-risk youth
and adults who are deaf or hard
of hearing. It also addresses
the skills identified by employ-
ers and the U.S. Department of
Labor needed for competitive
employment.

The program utilizes expe-
riential group learning, training

as many as five cohort groups
per year. Eight to ten indi-
viduals participate in a cohort
that meets four or five days
per week for six hours a day.
The 10-person limit facilitates
individual attention while en-
abling participants to interact
in a diverse group. Trained
facilitators use skill-building
strategies and instructional
techniques appropriate to the
age and cultural backgrounds
of the trainees.

Participants self-identify
gaps in their cognitive and soft
skills, then work to fill in those
gaps. In a typical skill-building
session, participants are shown
examples of competent skill
behaviors, then use role-
playing to practice those skills.
Feedback from the group
helps participants gauge their
progress. The role playing also
allows participants to explore
how new skills can be applied
in their daily lives.

Training materials include
lesson plans and worksheets
for teaching five cognitive skill
groups: perspective taking,
creative problem-solving, self-
control, critical reasoning, and
social skills. Among the soft
skills taught in the curriculum
are communication skills with
others, common sense, fol-
lowing rules, punctuality, Deaf
Culture and work culture, un-
derstanding emotions, anger

management, cause and effect,
accountability, commitment,
adaptability, teaming skills, work
ethics, dependability, flexibility,
how to request accommoda-
tions, professional etiquette, and
so on.

Teaching the combination of
soft and cognitive skills proved
successful in New Mexico. Of
the COPD-NM participants who
completed the program in 2009,
53.4% attained and sustained
their goal jobs. In 2008, the rate
was 59.2%; in 2007, the rate was
55.7%; and in 2006, the rate was
59.4%. Nationally, only 20 per-
cent of individuals who are deaf
or hard of hearing attain and
sustain their goal jobs.

Resources

- For additional infor-
mation regarding the
Teaching Thinking
and Learning by Doing
Program at COPD-NM,
please contact Mila
Mansaram:
milam@copdnm.org

« Soft Skills: The Com-
petitive Edge, available
free from The U.S.
Department of Labor:

www.dol.gov/odep/
pubs/fact/softskills.
htm



mailto:milam@copdnm.org 
http://www.dol.gov/odep/pubs/fact/softskills.htm
http://www.dol.gov/odep/pubs/fact/softskills.htm
http://www.dol.gov/odep/pubs/fact/softskills.htm
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Software,Video Deliver Signed Transition Test

Submitted by Cheryl Davis, Ph.D., Director, Regional Resource Center on Deafness, Western Oregon University

ypically, choosing assessment tools for

adolescents and young adults who are deaf
involves determining if materials developed for
those without hearing loss are adaptable for an
audience who is deaf.

This approach has several issues. Clearly, in-
struments not normed for students who are deaf
become invalid for the population once admin-
istration procedures are altered, thus providing
inaccurate information about the status of the
students who are deaf; nonethe-
less, they must be altered in order
to administer them. In addition,
the language used in materials
developed for students who are
hearing often is inaccessible to
students who are deaf, resulting
in test scores that reflect the Eng-
lish comprehension of a student
who is deaf rather than his/her

Rent is
$600./mo.
Increase 15%

Figure

signed by a deaf model, and then are presented
in written English on an answer screen.

The original TCB was made up of the Em-
ployment Domain, which includes subtests for
job seeking, work adjustment, and job-related
social skills; and the Independent Living Domain,
which includes subtests for money management
skills, health and home, and community aware-
ness. A later grant supported the development
of the Mini-TCB, a 46-item screening tool created

Rentis
$600/mo.
Increase 15%

Your rent is $600 a month. Your
apartment manager gives you a
note that your rent will increase
15% next month. How much will
your rent be after the increase?

Exit || ? «Repeat|| Next)|

1: Sample question and English response

mastery of the subject being test-
ed. This serves neither students nor educators.

Thus, materials developed for students who
are hearing become invalid if used to test stu-
dents who are deaf. And, since they are not devel-
oped with students who are deaf in mind, items
important to successful transition that would
reflect the life experiences of students who are
deaf are absent.

The Transition Competence Battery (TCB) is a
unique assessment tool designed to measure the
transition skills of high school adolescents and
young adults who are deaf and plan to enter the
work force, job training programs, or two-year
colleges. Funded by a grant from the Federal
Office of Special Education Programs (OSEP) in
1986, the TCB has evolved, through subsequent
follow-up projects and refinements, into a nation-
ally standardized assessment tool whose defining
characteristic is its accessibility to students who
rely on sign communication. All items are writ-
ten in a three-option multiple-choice format, are

from specifically selected items in the original

six subtests, greatly reducing testing time. More
recently, a computerized adaptive testing version
(CAT-TCB) was developed that tailors the test to
the individual student. Using the results of an
Item Response Theory (IRT) analysis, a computer
program chooses the next appropriate item to
present to the student based on the student’s
pattern of responses to the previous questions.
Rather than six subtests, the CAT-TCB is presented
in two domains: Employment and Independent
Living. Figure 1 shows a sample of the video and
the English response screen.

A reporting function allows for both indi-
vidual and group data to be compiled for the
instructor. Printed reports for students include
the item, their response, and the correct re-
sponse. Students and instructors have responded
positively to this new option, which takes about

45-60 minutes to complete.
See “TCB,” p. 6

5



6

Perspectives « Spring 2010

/4

“Together,” fromp. 1

gic Plan, PEPNet’s four regional centers—Ilocated in the Northeast,
Midwest, South, and West—have been leaders in offering cutting-
edge technical assistance and consultation, training, professional
development opportunities, online training products, and mul-
timedia resource materials to educational institutions, including
but not limited to two- and four-year colleges, universities, sec-
ondary education programs, community rehabilitation programs,
continuing education programs, adult basic education programs,
and vocational and technical training programs.

Benefits to Stakeholders

A long-term alliance between AHEAD and PEPNet as a “com-
munity of practice” will allow knowledge and expertise to be ap-
plied in ways that may well yield innovative solutions to recurring
and new challenges. Such a joint initiative also has the potential
to significantly stimulate and enhance the quality, relevance, and
application of services, products and training models across the

entire disability spectrum.

Conference participants can share information and experi-
ences, learn from colleagues in related disciplines, and develop
themselves personally and professionally. Professionals in the
field of deafness often study and adapt practices used in provid-
ing services to consumers with other types of disabilities. Being
able to discuss services, strategies, issues, and solutions with a
larger group of colleagues will provide a much richer experience

for all participants.

We encourage you to join us in Denver on July 12-17, 2010 for
this exciting opportunity. For more information, please contact:
pepnetwest@pepnet.org

CO-CONVENE!

Person » Disability »»> Diversity »»» Humanity

Preconference Institutes
Over 100 Concurrent Sessions
National Keynote Presenters

15,000 Sq. Ft. Exhibit Hall

“TCB,” fromp. 5

To obtain a copy of the test,
contact the author:
davisc@wou.edu
Tests run on a Windows plat-
form only and require Quick-
Time. Technical support is not
available.

Other TCB Resources:

« Bullis, M., & Reiman, J. (1992).
Development and preliminary
psychometric characteristics

of the Transition Competence
Battery for Deaf Adolescents

and Young Adults. Exceptional
Children, 59, 12-26.

Bullis, M., Reiman, J., Davis, C., &
Reid, C. (1997). National field-
test of the mini version of the
Transition Competence Bat-
tery for Deaf Adolescents and
Young Adults. The Journal of
Special Education, 31, 347-361.

Bullis, M., Reiman, J., Reid,

C., & Davis, C. (1995). De-
velopment and preliminary
psychometric characteristics
of the “mini” version of Transi-

tion Competence Battery for
Deaf Adolescents and Young
Adults. Assessment in Reha-
bilitation and Exceptionality, 2,
179-196.

Bullis, M. & Yovanoff, P. (2005).
Final Report: Field-testing
and validation of a computer-
assisted testing procedure for
the Transition Competence
Battery for Deaf Adolescents
and Young Adults. College

of Education, University of
Oregon: Eugene.
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Transition Toolbox

Use PEPNet’s New Web Page
to Share Transition Resources

Submitted by the PEPNet Transition Toolbox Workgroup

EPNet has a new Transition Toolbox page on

across the country.
its website! The page is designed with a vari-

This section is con-
ety of audiences in mind, including teachers, VR stantly updated, so check
counselors, other professionals, parents, and back frequently.
students. « Materials-- Here you'll find
The Transition Toolbox provides access to a “ready to use” handbooks,
number of transition-related resources in a con-

venient format that features:

publications, tipsheets, DVDs/CDs, and other
resources to download or link to online.

Links-- This area contains listings of other

website links from various organizations and
groups that feature transition topics.

ber of
ccess to a num
d to provide acce ation of
ion Toobox! This site Was de;lljerl:;in this webpage 1S E;Oe:'epr:\ts which
Welcome to PEPNet's T'a"esg‘:\ a convenient fo""“zt' Ffi:mahon on trans|ti°"-r3a:?hear\ng individuals
-related resourc terials, and i ith deaf or har ion, we
transmso:ert?swe links, ready-m-:S:“'\'; professmnals W°rkrgpv::thof PEPNet's current mission,
variou nts, an A . As
hers, parents:
students, tead!

re deaf or
topics udents who 3
find useful when addressing traf\;:oar:‘d :ducatlona\ access for st
ind U ition servi
are sure to Tl transitio

ational
l isabilities, thus enhancing educ
are committed to improving A

co-occurT!
hard of hearing including those with
opportunlties.

The Transition Toolbox offers information
in an easy-to-access format that allows you to

choose information distinctively geared toward
students, parents, or professionals.

Materials
Events

E\ —

for
on about Looking
for information terials? to t
Looking workshops: and "‘? mation about how
camps, o This page has infor ;
conference:

i i obtain
contact information, articles,

We also invite you to share YOUR resources
via a “Share Resources” button where you can
submit events, materials, and links that you
would like others to be informed about. Please

feel free to use this option to send us informa-
tion to incorporate on the page.

publications.
. t handbooks, pvDs, and

information abou CDs, d
and general in

ts

For Students

tipsheets, o Parents
transition events: other resources-

Lugr,uliss‘“}'s
1
Look at the events AlL

For Students

For Parents

Fnr/profﬂfﬁl—s
All

We're proud of this new addition to the
Events--Learn about transition-related fairs,

PEPNet website. Stop by, take a peek, and let us
conferences, workshops, and camps happening ~know what you think!

www.pepnet.org/transitiontoolbox/

Have you joined the PEPNet Listserv yet?

PEPNet’s Listserv delivers useful information and discussions for professionals working for and
with students who are deaf or hard of hearing in secondary and postsecondary environments.

If current posts don’t provide the information you need, you can expand your search into the
PEPNet Listserv archives. If you still haven’t found the topic you're looking for, you can start a new
discussion on the Listserv!

We have more than 700 subscribers from the United States, Canada, and as far away as Japan!

Why wait? Sign up today at:

http://listserv.uwm.edu/mailman/listinfo/pepnet



http://www.pepnet.org/transitiontoolbox/
http://listserv.uwm.edu/mailman/listinfo/pepnet
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New FAQs from PEPNet’s Website

PEPNet has posted seven new Frequently Asked Questions (FAQ) to the website. Five questions ad-
dress issues related to captioning of materials used for educational purposes. Materials can include vid-
eos being shown in the classroom, media presentations, or video clips on the Internet. The FAQs discuss
the legal and technical aspects of captioning videos. The other two FAQs discuss providing interpreting
services for students in study abroad programs, and providing amplified stethoscopes for students in

health science programs.

PEPNet has been developing signed versions of the FAQs. Several are already posted in the FAQ sec-
tion of our website and more are coming soon. Here are five of our newest FAQs:

What responsibility does a school have for
getting uncaptioned video clips captioned?

Per the ADA (Americans with Disabilities Act)
and Section 504 of the Rehabilitation Act,
course materials must be provided in an acces-
sible format for students with disabilities. For
students who are deaf or hard of hearing, this
means presenting audio content as text. The
most accessible way to provide the text is to add
time synched captions to the video. Methods
used to add captions vary by media.

The best method for VHS tapes is to add line
21 captions either as open captions (always view-
able) or closed captions (able to be turned on
and off, but requiring a caption decoder).

Adding captions to a DVD requires that the
DVD be reauthored. If it already contains cap-
tions, note whether they are listed as “subtitles”
or “subtitles for the hearing impaired.” Regular
“subtitles” add spoken words for hearing indi-
viduals whose first language may not be English
and may not include all the information a person
with a hearing loss would need. “Subtitles for the
hearing impaired” include speaker identification,
sound effects, and other auditory information.

Online or digital media are easier to caption
since their formats do not need to be altered.
Several free or low-cost software options will al-
low you to add captions in-house.

Institutions may choose to add captions
in-house or outsource the project. Adding cap-
tions in-house can be time consuming. There are
many variables, but the average 30-minute video
can require between 10 and 14 hours to caption.

Outsourcing a captioning project can be costly but
may save time and frustration in the end. For a list of
captioning agencies approved by DCMP (Described
and Captioned Media Program), go to:
www.dcmp.org/caai/nadh11.pdf

Showing only captioned media in the classroom
not only ensures accessibility but can benefit all
students.

Must a college or university provide an interpreter for
study abroad programs?

COIIeges and universities generally offer multiple
study abroad options. Programs vary in length of
time spent abroad, whether study is arranged indi-
vidually or as part of a group, and whether credit and
tuition are granted from and paid to the “/home” or
overseas “host” institution. If credit is given, there is
no legal distinction between program requirements

and optional experiences.

Decisions regarding accommodations for study
abroad programs are complex. The 1990 Americans
with Disabilities Act (ADA) and Section 504 of the
Rehabilitation Act of 1973 provide a guide for in-
stitutions to assist them in developing policies and
practices. Legal precedents from court decisions,
settlements, and administrative rulings from the
Office of Civil Rights (OCR) shape policies and prac-
tices as does each institution’s mission statement. It
is recommended that institutions use their mission
statement as a guide and consult their legal counsel
when balancing associated costs with the intent of
the law. To deny a study abroad option to a student
who is deaf or hard of hearing based on the disabil-
ity may put the university at legal risk.


http://www.dcmp.org/caai/nadh11.pdf 

Relevant Case Law

College of St. Scholastica (MN), Case No.
05-92-20953, NDLR 196 (OCR Region V
1990).

“St. Scholastica College . .. was obligated un-
der Section 504 to pay for interpreter services to
accompany a deaf student on her (college’s) study
abroad program in Ireland.” OCR found no provi-
sion in Section 504 giving the college the right to
deny a qualified student with a disability an edu-
cational opportunity in an overseas program.

Bird v. Lewis & Clark College (1996)
Student who is a wheelchair user participated
in a college-sponsored overseas program in Aus-
tralia. The student was not permitted to partici-
pate in all activities and was carried rather than
provided with alternate means of transportation
and accessibility. The district court noted that the
plaintiff was an American student who attended

an American university’s overseas program, taught

by American faculty. The ongoing requirement of
adherence to the Rehabilitation Act and the ADA
did not evaporate when Lewis & Clark College
faculty accompanied Lewis & Clark students on a
college-sponsored program overseas. This deci-
sion affirmed on appeal.

Arizona State University (OCR 2001)

A student who is deaf sought accommoda-
tions (sign language interpreters) to attend an
Irish university for a year. The program was not
operated by an American university. ASU denied
the request, and the student filed a complaint
with OCR. OCR stated that “neither the ADA nor
Section 504 prohibit discrimination on the basis
of disability in overseas programs.” Student at-
tending overseas program that is not part of the
program of an American university may not be
entitled to protection under American laws.

Resources:

« National Clearinghouse on Disability and Ex-
change at Mobility International USA .
www.miusa.org/ncde

+ Learning Abroad Center, University
of Minnesota:
www.umabroad.umn.edu/access
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« “Arranging for Sign Language Interpretation
Abroad: A Disability Service Provider Perspective”
and “Attitudes of College Students Toward Study
Abroad: Implications for Disability Service Provid-
ers!” Keen, K. Institute of International Education
Network Column: Widening the Circle. 2003.
www.iienetwork.org/?p=29258

What legal issues must be considered when adding
captions to videos being shown in the classroom?

You MUST get written permission from the
video’s copyright holder before adding cap-
tions. Since commercially produced media are
copyrighted, adding captions without such permis-
sion is a violation of copyright law.

Doesn’t the Fair Use Law allow educational
institutions to make multimedia content accessible
by adding captions?

he Fair Use Law allows instructors or institutions

to copy and distribute certain copyrighted ma-
terials for educational purposes, with limits on the
portion of the total work that may be copied and
how long it can be in use. It does not allow users
to change the material’s format or alter its content,
meaning, for example, that a VHS tape cannot be
converted to a digital format or vice versa. Most
importantly, captions cannot be added without
permission of the copyright owner.

See“FAQs," p.10

Captioning and Copyright Resources
+ National Captioning Institute:

« WGBH in Boston:
http://ncam.wgbh.org/dtv

ncicap.org

» Captioning Web: www.captions.org/

+ FCC: www.fcc.gov/cgb/consumerfacts/
closedcaption.html

« WebAim:
www.webaim.org/techniques/captions/

+ Captioning Laws:
www.captions.org/caplaw.cfm



www.miusa.org/ncde
www.umabroad.umn.edu/access
www.iienetwork.org/?p=29258 
http://www.ncicap.org
http://ncam.wgbh.org/dtv
www.captions.org/
www.fcc.gov/cgb/consumerfacts/closedcaption.html
www.fcc.gov/cgb/consumerfacts/closedcaption.html
www.webaim.org/techniques/captions/
www.captions.org/caplaw.cfm
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Understanding Test Equity
Resources Explain Deaf/HH Test Fairness Issues

Submitted by the PEPNet Test Equity Workgroup

Like it or not, tests are here to
stay. They are part and parcel
of America’s success ladder.
Most people take tests of one
kind or another in school or for
licensing or certification. And
many people feel their anxiety
building when the time arrives
to be “tested.” But perhaps no
one looks at test taking with
greater anxiety than individuals
who are deaf or hard of hearing.

Some people question
whether current tests accu-
rately measure the knowledge,
skills, or competence of indi-
viduals who are deaf or hard
of hearing. Recent articles in
PEPNet Perspectives (Spring
and Fall 2009) shed light on
issues of fairness in testing a
population of students who are
deaf or hard of hearing. These
issues, particularly language
inequities, were raised during
PEPNet'’s Test Equity Summit
(August 2008).

PEPNet developed a mono-
graph, “How We Can Improve
Test Access for Deaf and Hard
of Hearing Individuals,”and
five mini-documents from the

Summit. The monograph and
the mini-documents are now
available via the PEPNet Dis-
semination Center and will
soon be posted on a Test Equity
page on the PEPNet website to
improve understanding of how
tests for individuals who are
deaf or hard of hearing are—
and should be—designed and
implemented.

The monograph, a wide
lens for viewing the multiple
facets of providing fairness in
standardized and psycho-edu-
cational tests, reviews many of
the concerns about testing indi-
viduals who are deaf or hard of
hearing as well as how to inter-
pret test accommodations and
results. The monograph notes
that standardized tests are first
tried out with audiences that
rarely include students who
are deaf or hard of hearing and
also describes the critical role
of interpreters in the testing
landscape.

Each of PEPNet’s five mini-
documents is aimed at a specif-
ic audience. One helps parents
ensure that their child’s ability

is being accurately measured.
Another is geared toward psy-
chologists who conduct tests
and assessments to determine
whether a student has a learn-
ing disability or other condition
that affects learning. A psychol-
ogist must take extra steps in
evaluating an individual who is
deaf or hard of hearing because
their testing instruments often
have been designed for a hear-
ing, oral population.

Other documents are
targeted toward schools and
teachers, as well as to public
policy makers. These docu-
ments call for an examination of
how tests are developed, where
and why they are mandated,
and how their results are used.

In another document,
PEPNet outlines its long-term
goals for addressing greater test
equity for individuals who are
deaf or hard of hearing .

To view all of these documents,
go to:
http://resources.pepnet.org/
workgroup/resource_basic.
aspx

and search for keyword “test.”

“FAQs” from p. 9

How do the copyright laws apply to video clips
found on the Internet, such as YouTube?

nless otherwise indicated, such as those
licensed under Creative Commons, these
video clips are also copyrighted. Anyone who

right”

creates an original work holds the copyright to it.
“No publication or registration or other action in
the Copyright Office is required to secure copy-

http://www.copyright.gov/circs/circ1.pdf


http://resources.pepnet.org/workgroup/resource_basic.aspx
http://resources.pepnet.org/workgroup/resource_basic.aspx
http://resources.pepnet.org/workgroup/resource_basic.aspx
http://www.copyright.gov/circs/circ1.pdf

PEPNet’s College Guide
Accommodations and Services:

Update Your School’s Guide Listing
«<PEPNet

’ College Guide

\ Guide Home | Additional Resources | Frequently Asked Questions | About the Guide \

Thank you for choosing to add your school to PEPNet's College Guide!
Type the official zipcode for your school in the box at left.

Click Submit.

PEPNet’s online College Guide is a two-way street. You can tell
the world about your postsecondary school by adding it to the
Guide via the web, and you can learn about other schools by
visiting the Guide’s home page.

The links are in the article below.

ould you like to be part of the country’s best resource
for college-bound students who are deaf or hard
of hearing?

The College Guide, published online by the Postsecond-
ary Education Programs Network (PEPNet), invites you to
join the 200 other postsecondary programs from around the
country who participate in this informative reference. The
Guide provides valuable information about access services
and accommodations that are available at colleges in the
United States. You can visit the Guide at

http://projects.pepnet.org/collegeguide/index.html

You can also add your school to the growing number of
colleges listed in the Guide by simply clicking the link below
(or copying it to your browser’s address bar) and completing
the online survey. We'll take it from there!
http://projects.pepnet.org/collegeguide/survey_page.html

Questions? Email us at
collegeguide@pepnet.org
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Suggestions? Feedback?

Write us!
newsletter@pepnet.org

PEPNet Perspectives wel-
comes your articles and
comments. Share your
“best practice,” work experi-
ence, technique, or insight
with others in our field.

Submitted articles must:

+ be no more than 500 words

« be original work or from a
non-profit organization

+ suggest only resources that
are free (or nearly free) and
readily available in acces-
sible, electronic formats.

Perspectives Editorial Board
Jennie Bourgeois

Desiree Duda

Beth Keller

Jane Nunes

Larry Rhodes

Kathleen Smith

Design, Layout, Copyediting
by FotoBlender Graphics
Published by PEPNet

PEPNet, a collaboration of
four regional centers, is sup-
ported by cooperative agree-
ments with the U.S. Depart-
ment of Education, Office of
Special Education Programs.
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Midwest

Northeast

PEPNet’s

PEPNet-Midwest
Saint Paul College
A Community & Technical College
235 Marshall Avenue
St. Paul, MN 55102

pepnetmidwest@pepnet.org

PEPNet-Northeast
National Technical Institute for the Deaf
Rochester Institute of Technology
52 Lomb Memorial Drive
Rochester, NY 14623
585-475-6433 (Voice/TTY)
pepnetnortheast@pepnet.org

651-846-1337 (Voice) 651-846-1537 (TTY)

Regional Outreach Centers

PEPNet-South
Center on Deafness
University of Tennessee
1122 Volunteer Boulevard
Knoxville, TN 37996
865-974-0607 (Voice/TTY)
pepnetsouth@pepnet.org

PEPNet-West
National Center on Deafness
California State University, Northridge
18111 Nordhoff Street
Northridge, CA 91330-8267
818-677-2099 (Voice/TTY)
pepnetwest@pepnet.org

PEPNet’s mission is to improve transition services and educational access for students
who are deaf or hard of hearing, including those with co-occurring disabilities, thus enhancing

educational opportunities.


mailto:pepnetmidwest@pepnet.org
mailto:pepnetnortheast@pepnet.org  
mailto:pepnetsouth@pepnet.org 
mailto:pepnetwest@pepnet.org

